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Abstract

Introduction: This article discusses transpersonally-informed education for an emerging new conscious-
ness found in so-called Indigos, as well as other multi-labeled youth, the New Generations, who appear to
manifest Indigo-like characteristics (intuitive tendencies, sustainability consciousness and inner locus of
control, among others). Objective: The study aimed to investigate any potential contributions that the lat-
est trends found in psychosynthesis-based educational projects might offer both holistic and mainstream
education. Methodology: Both the New Generations and psychosynthesis-based educational projects
were the focus of two inter-related studies, the second of which, based on multiple case study research, is
detailed in the present article. Results: Results indicate that psychosynthesis in education, particularly
through the emerging field of psychoenergetics, has the potential to meet the needs highlighted by traits
and tendencies found in the New Generations. The aims of psychoenergetics also appear to be in line with
the needs and trends highlighted by educational futures research. Conclusion: The study results inform
holistic and mainstream education, as well as policy makers, hence potentially making transpersonal edu-
cation more readily available to dissatisfied youth and parents needing an alternative to mainstream edu-
cation.
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Resumen

Introduccion: Este articulo trata sobre la educacién transpersonal para la emergencia de una nueva cons-
ciencia, encontrada en los llamados “indigo” asi como las denominadas juventudes de las nuevas genera-
ciones, quienes muestran caracteristicas de los “indigo”, como capacidades intuitivas, la consciencia de la
sostenibilidad o el locus de control interno entre otras. Objetivo: Este estudio trata de investigar las po-
tenciales contribuciones que las Gltimas tendencias en proyectos educativos con base en la psicosintesis,
pueden ofrecer tanto a la educacion holistica como a la convencional. Metodologia: Tanto los proyectos
educativos basados en psicosintesis, como los basados en las nuevas generaciones, fueron el foco de dos
estudios inter-relacionados, el segundo de los cuales basado en investigacion de casos multiples.
Resultados: Los resultados indican que la psicosintesis en educacion, particularmente a través del emer-
gente campo de la psicoenergética, tiene la capacidad de hallar las necesidades mas destacadas, por los
rasgos y tendencias encontradas en las nuevas generaciones. El objetivo de la psicoenergética también pa-
rece estar en consonancia con las necesidades y tendencias de las futuras investigaciones en educacién.
Conclusidn: Los resultados revelan la necesidad de una educacidn transpersonal, alternativa a la conven-
cional, destinada a padres e hijos descontentos. Es decir, una llamada a la educacion holistica a la vez que
a la tradicional, asi como a los creadores de leyes educativas.
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Introduction

This study attempts to ascertain the potential
contributions that psychosynthesis-based educational
projects might make to mainstream education, particu-
larly in educating the New Generations. The label
‘New Generations’ was derived from a previous study
that started by investigating the Indigo phenomenon.

The label ‘Indigo’ is often assigned to indi-
viduals (allegedly born in greater numbers since the
1980s, hence the Millennial generation) who appear to
be non conformist, rebellious, often confrontational,
sustainability conscious, creative, intuitive, highly
energized and independent, driven by an inner locus
of control; they are often labeled spiritually gifted
and/or diagnosed with attention deficit disorders
(ADD/ADHD) and they are also said to be Prome-
thean figures, here to challenge the current system in
order to introduce an emerging consciousness and a
new collective way of being (Carroll & Tober, 1999,
2001, 2009; Masters, 2008). The scantily-researched
phenomenon has been criticized for being an expand-
ing ‘money-making venture’ for self-identified ‘New
Age’ educational experts increasingly offering new
courses (Anderson, 2003; Carroll, 2009), and for pro-
viding an excuse for parents of hyperactive children to
choose to think that their offspring are special, rather
than deficient in some way (Witts, 2009). It could be
argued, however, that dismissing the Indigo pheno-
menon altogether without further exploration might
represent a missed opportunity to advance understand-
ing of human potential and what might be emerging
on a collective level.

After an initial qualitative investigation focus-
ing on Indigos, their characteristics and educational
needs, as observed and reported by European educa-
tors with experience in this line of work, | elected to
explore further afield, in order to ascertain whether
and to what extent Indigos were indeed gifted, defi-
cient or could be part of a wider, possibly archetypal
phenomenon. My research went on to analyze and
compare existing multi-disciplinary research by ex-
perts in the following, apparently related areas: the
Indigo phenomenon and their characteristics (Masters,
2008), the “Millennial’ generation (Elmore, 2010;
Strauss & Howe, 2000), as well as the so-called Spiri-
tually-Gifted (Lovecky, 1998; Piechowski, 2000,
2003, 2009) and ADHD-diagnosed children
(Armstrong, 2010; Lovecky, 2004).

Given the commonalities found among all
these multi-labeled youth, including ADHD diagnoses
and prescriptions that have been increasing to an
alarming level (Olfson et al., 2012), it is postulated
that the Indigo phenomenon and characteristics would
appear to be much more widespread and relevant to a
higher number of youth than previously theorized.

This extended number of multi-labeled youth with so-
called Indigo characteristics is clustered and hence-
forth referred to as the New Generations. In essence,
the study comparing existing research in the areas
stated showed that the characteristics the youth in
question appear to have in common seem to be:

a) strong personalities

b) a sense of purpose/pre-destination
c) ‘overexcitability” and restlessness
d) independence

e) resistance to conformity

f) very individualized personalities with inner
guidance and an inner locus of control

) a certain degree of personal sensitivity
h) strong intuitive abilities

i) social justice and ecological/sustainability
concerns

j) intolerance towards ambiguities or what they
perceive as hypocritical behaviors

It is interesting to note that just over a decade
ago, sociologist Paul Ray and psychologist Sherry
Ruth Anderson (2001) identified a movement which
they called Cultural Creatives; the two researchers
claim to have found over 50 million adult Americans
and an estimated 80-90 million Europeans (at the time
of their research) who appeared to be environmentally
sensitive, altruistic, idealistic and spiritual, and who
had been creating new social inventions and institu-
tions, worldviews, and lifestyles. According to Ray &
Andersons' research, having moved beyond traditio-
nalism, these individuals appear to be characterized by
a strong inner locus of control, independence, self-
actualizing tendencies and a drive towards initiating
social change. Their core values can be summarized
as:

1) authenticity (consistency between speech and
action)

2) self-actualization (wholeness of self and cul-
tivation of one’s potential), hence the need to
find and express one’s talents and passions to
contribute to the wellbeing of self and others

3) appreciation of the emergence of feminine
values

4) deep-ecology awareness and activism to pro-
tect and nurture the planet
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Given the striking similarities between cha-
racteristics found in the multi-labeled New Genera-
tions listed above and those of the Cultural Creatives,
it would be tempting to conclude that the former are
likely to have been raised by Cultural Creatives par-
ents, except for the observations of psychotherapist
Remi Thivierge (2011) among others, according to
whom Indigo-like children and youth are found in
many ‘normal’, conformist families who seem to have
scant interest in the values stated; furthermore, the
rising presence of Indigos in “typical’ families who do
not know how to cope with them appears to be chal-
lenging, making life more difficult for all concerned.

At the same time, educational consultants
have also been reporting a change in youth, having
noted new, emerging characteristics. Giftedness ex-
pert and consultant Annemarie Roeper, for example,
observed ‘the arrival of a new kind of child...so
bright, so knowledgeable, so naturally spiritual and
intuitive’ (Roeper, 2007, p.75), while clinical psy-
chologist Linda Silverman (2005) notes that the
changes observed in recent generations (especially
characterized by whole-brain learning and thinking)
are remarkable when compared to characteristics
found in the past five decades, even in the gifted; both
experts seem convinced that the explanation for such
changes is the evolution of the human species, which,
they claim, often tends to become apparent first in the
gifted.

Research seems to indicate that the motiva-
tional needs of the ‘New Generations’ appear to re-
flect the last two stages of Maslow’s hierarchy of
needs, namely self-actualization and  self-
transcendence, which they seem to share with the
Cultural Creatives (Trotta, 2012). In other words, an
increasing number of adults and youth would appear
to be driven by a need to manifest and express crea-
tively their full potential, but not in a self-serving way
— rather, with a seemingly expanded consciousness
and a sense of self that is embedded in the totality,
which implies a wish for justice and interest in finding
ways to improve the quality of life for all life forms
on planet Earth (including the environment).

According to Masters’ quantitative research
(2008), based in part on Jenny Wade’s holonomic
theory of the evolution of consciousness (Wade,
1996), self-identified Indigos would appear to have
moved beyond a Conformist level of consciousness,
increasingly manifesting what Wade calls an Authen-
tic Consciousness, which, she explains, describes the
first stage in which ‘selfhood is undistorted by ego
[and it is] characterized by major changes in psycho-
logical integration’ (Wade, 1996, p.161). According to
Wade's research, some of the characteristics which
more clearly seem to identify individuals who manif-
est an Authentic Consciousness are: whole-brain

thinking with an ability to make connections between
seemingly unrelated things, the tendency to think out-
side of conventional thought, the lack of dependence
on social approval and the acceptance of full respon-
sibility for one’s own choices (Wade, 1996).

Integralist Ken Wilber (2000) has found
Wade’s research so valuable that he has integrated it
in his book on integral psychology; he interprets
Wade’s Authentic Consciousness as equivalent to his
own theorized Integral Consciousnhess and Centaur
stage, therefore as the next stage of human develop-
ment, and describes it as a revolutionary and empo-
wering shift in consciousness that moves from frag-
mentation to wholeness, from an external to an inter-
nal locus of control. Interestingly, the previous and
still mainstream stage of development, Wade’s Con-
formist level, which most schools of psychology de-
scribe as enabling a reliable interpretation of ‘reality’,
is seen differently by transpersonal psychology. Ital-
ian psychiatrist Roberto Assagioli, creator of the psy-
chosynthetic model of self-awareness and integration
of the psyche, and one of the founding fathers of
transpersonal psychology, for example, maintained
that accurate perceptions of reality can be achieved at
higher levels than the mainstream Conformist stage
(Assagioli, 1993).

It is also noteworthy that futures research,
both in educational and general global trends, shows
that spirituality appears to be among young adults’
and childrens' unmet needs. British psychology of
education expert and futures researcher Guy Claxton,
among others, reports that students appear to be in-
creasingly unhappy about an education that seems to
fail to equip them with a spiritual dimension, with the
ability for lifelong learning and not just for exams;
they also appear to be dissatisfied with a world they
see as ‘unfair, unsustainable, uncaring and corrupt’
(Claxton, 2008, p.94). It is particularly significant that
Claxton’s concern focuses on school curricula which,
he observes, are not only shaped according to assump-
tions about the future and about what constitutes per-
sonal fulfillment based on obsolete ways of viewing
the world, but also by potentially limited assumptions
regarding what the human mind is really capable of
(Claxton, 2011). He has emphasized the need to inte-
grate intuitive learning in school curricula (Claxton,
1997) and laments that more attention and research
be dedicated to finding what the mind’s true potential
really is (Lucas & Claxton, 2010). He is not alone.
Several other researchers have been devising and sup-
porting forms of education that emphasize intuitive
thinking as a way of learning and the development of
wisdom (e.g. Adams, 2011; Anthony, 2005, 2008;
Gidley & Hampson, 2008; Hart, 2009; Lombardo,
2011).
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British futurist and expert in business studies
Adrian Done (2012) discusses and analyzes the 12
global trends that seem to be changing the world and
suggests how such challenges can be faced with great-
er confidence and sense of purpose. Done’s book ar-
gues for a return of a kind of knowledge and educa-
tion characterized by wisdom. It is also emphasized
that the tendency to live in denial of current and
emerging challenges condemns humanity to repetition
of mistakes, a risk Done blames on the current exces-
sively fast lifestyles of constant noise and distractions
which drastically reduce time available to dedicate to,
and really understand, profound issues at hand. In
other words, Done seems to be encouraging the de-
velopment of transpersonal practices, such as reflec-
tion and times for withdrawal and mindfulness, which
are deemed to stimulate insight to face problems with
more wisdom (Done, 2012).

Lastly, research by educational psychologist
and futures researcher Jennifer Gidley and colleague
Sohail Inayatullah (2002) has led them to conclude
that ‘there is a cultural seachange (paradigm shift)
occurring, namely popular disenchantment with the
dominant materialist worldview that grounds Western
culture. Youth are part of this desire to see ethical and
spiritual values become central to policy and action in
all spheres of life’ (Gidley & Inayatullah, 2002,
p.243).

In essence, findings from the first doctoral
study mentioned above and the implications hig-
hlighted in futures research pointed to the need to
investigate further the potential validity of a transper-
sonally-informed educational model applied to main-
stream education — could it make a valid contribution
to mainstream education, considering that it seems to
be congruent with the characteristics of the New Gen-
erations found in the first study? This question was
what the second study tried to answer by investigating
three different psychosynthesis-based educational
projects currently being offered in Europe and Ameri-
ca.

An interesting observation about psychosyn-
thesis which motivated this study was that, despite
having been comparatively recognized and for a few
decades even used in primary (Fugitt, 2001; Murdock,
1987; Waters, 2004), higher and gifted education spe-
cialist courses (Crampton, 1975; Piechowski, 2009;
Whitmore, 1990) and post graduate studies (Hulnick
& Hulnick, 2011), the contribution that psychosynthe-
sis might make to education did not appear to be re-
searched in mainstream schools, nor was research on
transpersonally-informed education being updated,
hence this study's attempts to fill the gap.

To conclude and summarize, the study pre-
sented in this article investigates whether and to what
extent characteristics and elements of the latest trends

in psychosynthesis-based educational work, as ob-
tained from three experts’ descriptions and percep-
tions (derived from their interviews and previously
published material available) might potentially:

a) contribute to holistic education

b) inform future developments in mainstream
education so that the New Generations might
potentially be served better.

Method

For this exploratory qualitative study, a mul-
tiple case study methodology (Stake, 1995; Yin 2009)
was chosen to enable a comparison of results from
different cases and to have data besides interviews, in
that consent was also obtained to use all previously
published material authored by the three participants
(kept anonymous in this article), specifically books,
journal articles, videos and previous interviews found
on the Internet. This has enabled triangulation of data
and offered a multiple perspective on the unit of anal-
ysis (i.e. the fundamental issue to be studied that de-
fines the cases under investigation). Data reports and
interpretations were also reviewed by participants, to
ensure their viewpoints had been adequately
represented. Any researcher biases which might influ-
ence results obtained were noted and revealed
throughout the research process.

The main screening criterion used to select the
final three case studies to be analyzed was intervie-
wees’ extensive experience as psychosynthesis educa-
tors who also had ‘insider knowledge’, that is expe-
rience teaching in mainstream education or working
with/training children, young adults, parents and/or
mainstream educators. The three highly trained indi-
viduals interviewed were two American and one Ital-
ian, pioneers in their chosen psychosynthesis-based
area of work, which they offered internationally. In-
terviews were chosen as a data collection method
because words people use in telling their stories can
be seen as a microcosm of their consciousness, and it
is via interviewing that behavior is put in context and
an understanding of individuals’ actions is facilitated
(Seidman, 2006). The semi-structured interview pro-
tocol created was loosely followed to make space for
interviewees’ spontaneous contributions. Each inter-
view lasted approximately one hour.

Thematic content analysis (Anderson, 2007)
was used to analyze data; themes found from the in-
terviews and other available material for each case
study allowed a ‘within-case’ analysis for each case
study report and facilitated a preliminary theory gen-
eration. However, it was the cross-case analysis
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(cross-case pattern search found when comparing
themes from the three case studies) that allowed me,
the researcher, to refine initial impressions, to see
evidence through various lenses (outlined in the re-
sults section below) and to let underlying concepts
emerge, which formed a holistic picture eventually
derived from a combination of logical and intuitive
processes of incubation of data (Anderson & Braud,
2011).

Results

The research question for the present study
was:

How are the latest trends in the general psy-
chosynthesis-based educational model contributing to
holistic education, according to experienced educa-
tors, and how might contributions inform mainstream
education?

In answer to the research question above, an
examination of common characteristics identified in
all three psychosynthesis-based educational projects
under investigation appears to highlight that the latest
trends in the transpersonally-informed, psychosynthe-
sis model applied to education focus on:

a) Learning by experiencing, in which learn-
ing and knowing is encouraged to be derived from
direct experience, which enables creative, independent
learning that empowers learners to draw their own
conclusions, rather than having to accept preexisting
ones;

b) Cultivating multiple ways of knowing and
learning, via intuition, the senses, the body and an
interaction of body, emotions and mind to galvanize
and open up to deep learning, acquiring potential in-
formation available from one’s inner and outer worlds
and senses;

¢) Finding one’s purpose in life by creative
exploration of one’s preferred activities, subjects,
innate talents, with the support of self-aware parents
and educators, who, ideally, act as role models and
provide unconditional support without an agenda.
This would help sustain a passion for learning because
it would entail exploring and learning about oneself;

d) Transcendent actualization, namely expan-
sion of consciousness to achieve not only self-
awareness, but what Maslow called self-
transcendence, a form of Integral/Authentic Con-
sciousness that perceives the self embedded in the
totality and leads to ethical behaviors, concern and
care for all that lives, for the creation of a sustainable
future.

e) Awareness-based education, with the con-
tribution of psychoenergetics — the perception of
energy underlying everything. This model holds that
increased awareness of one’s ability to get to know
oneself and especially the effects of one’s thoughts,
attitudes and emotions on relationships, consciousness
and matter (including the body) is highlighted and
taught experientially (mainly through direct percep-
tions and self-observation). This is done to encourage
a more responsible and ethical use of one’s mental
and psychic energy in dealing with fellow humans,
animals and the natural world.

f) Embodiment of transpersonal energies via
multisensory awareness. Through this kind of aware-
ness, information from the Self is received through
intuition, emotions and the body in everyday life;
cultivating reliance on a dependable inner source of
guidance for the development of self-responsibility
and an inner locus of control is encouraged.

g) Education for being, not just for doing and
knowing, which can lead to the development of wis-
dom in facing life transitions, daily life and decisions
regarding the future.

A close examination of the potential contribu-
tions that the projects under investigation appear to
have in common, listed above, reveals that some of
them were not new to holistic education, in that they
seem to be an integral part of the holistic education
agenda in general (informed by humanistic and trans-
personal psychologies, as discussed in the next sec-
tion).

Potential contributions to both holistic and
mainstream education might be the following three
points:

1) teachings related to awareness of energy un-
derlying all, which includes increased awareness of
the impact that one’s thoughts, attitudes and emotions
appear to have on consciousness, matter and relation-
ships (referred to above as awareness-based educa-
tion, facilitated by psychoenergetics)

2) a focus on transcendent actualization, which
is about expansion of consciousness to include dimen-
sions of life that go beyond the self (self-
transcendence also known as transcendent actualiza-
tion). It also seems to be about educating human be-
ings to engage in the world with a sustainability
(Integral/Authentic) consciousness, aided by

3) the embodiment of transpersonal energies
achieved via the engagement of multisensory aware-
ness — of different ways of knowing, in other words.

Such contributions also appear to address re-
search needs in educational futures and global trends
(discussed in the introduction) as being relevant for
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the future of education and of civilization. Also pre-
viously mentioned, curricula that emphasize education
for being and for wisdom are being developed by oth-
er educators and researchers in more recent educa-
tional models which, however, unlike transpersonally-
informed psychosynthesis, cannot count on a sound
psychological developmental model tried, tested and
applied for decades. Ultimately however, one might
argue that all three contributions just listed could be
grouped into one, namely psychoenergetics, in terms
of awareness-based education.

As detailed in the section below, further find-
ings resulting from the present study revealed to what
extent transpersonal psychology, psychosynthesis and
hence transpersonal education still appear to be aca-
demically marginalized and only partially available to
the New Generations due not only to some of their
objective shortcomings, but also to long-standing aca-
demic prejudices against the discipline per se.

In conclusion, and in answer to the research
question, one interpretation of this study’s result is
that the potential main contribution of the latest trends
in psychosynthesis-based educational model - to both
holistic and mainstream education - might be
represented by psychoenergetics, discussed in the next
section. A suggested definition of psychoenergetics is
as follows:

‘Psychoenergetics is any discipline or tech-
nique that helps develop awareness of how the energy
behind thoughts, emotions and attitudes affects con-
sciousness, matter (including body) and relationships’.
It implies, at least according to interviewed partici-
pants, that once awareness of the energetic component
of all that exists is cultivated and developed (by em-
bracing different ways of knowing), interconnectivity
is claimed to be automatically felt, giving rise to self
transcendence, hence to a sustainability consciousness
and sense of service, due to a developed empathic,
unitive awareness of all.

Discussion

Interestingly, psychoenergetics still seems to
be a developing discipline. It was introduced decades
ago by Assagioli, who envisioned the birth of a Fifth
force in psychology called psychoenergetics, which
“would emerge once humanity’s sensitivity to subtle
energies started to show signs of increasing” (Cramp-
ton, 2006). Assagioli wrote:

Psychoenergetics derives from advances in mod-
ern physics and it has solid scientific basis, fol-
lowing Einstein’s conclusions that matter is
energy. As a new direction and dimension in

psychology, the Fifth Force focuses on studying
all forces existing in the universe and their inter-
relationships:

1) Physical energies, from the subatomic to the
astronomical, galactic level

2) Biological energies, which organize all that
lives

3) Psychic energies of all kinds and from all le-
vels

4) Spiritual, transpersonal and transcendent ener-
gies

(Assagioli, 1973, p.3, personal translation from
Italian).

There appear to be several applications of
psychoenergetics. For example, psychotherapist Mar-
tha Crampton has pioneered the use of psychoenerget-
ics in conjunction with psychosynthesis for therapeu-
tic purposes (Crampton, 2006).

Used in education, the interviewed experts see
the application of psychoenergetics as a way to pro-
mote self-awareness, self-actualization and self-
transcendence. Outside the realm of psychosynthesis,
the discipline of psychoenergetics has been studied
and developed by Stanford physicist William Tiller,
who has been researching consciousness, subtle ener-
gies and the physical effects of mind and intention on
matter (Tiller, 1997, 2007).

Interestingly, psychotherapist and psychosyn-
thesis trainer Douglas Russell (1981) maintains that
psychosynthesis has always conceived of the human
being as an energy system and seems to be naturally
closely aligned with the Third, Fourth and Fifth forces
in psychology (humanistic, transpersonal, psychoe-
nergetics, respectively). What the present study has
highlighted is psychosynthesis, expressed through the
Fifth force in psychology, with a focus on attitudes
and different ways of knowing, which promotes
awareness of subtle energies and of the effect of one’s
beliefs, thoughts and emotions/attitudes on relation-
ships and matter.

The present study also revealed that the un-
derlying and perhaps less obvious purpose behind
psychoenergetics is to encourage people to explore
their unexplored potential. Power, as history teaches,
has been a central concern for humanity for millennia.
As discussed in the introduction, in the emerging
Integral/Authentic consciousness (envisaged by Wade
and Wilber, among others), power still seems to be a
central concern, but with an important difference —
this time, it seems that power needs to be developed
from within (power over oneself), instead of being in
the hands of few who rule many (power over others),
so that each individual can govern themselves, devel-
op an inner locus of control, and be self-responsible.
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While this process seems to be experiential, emphasiz-
ing learning by direct experiencing, psychoenergetics
itself also seems to be about learning to merge the
conscious and unconscious minds (i.e. different ways
of knowing).

In essence, psychoenergetics seems to be
based on Hermetic principles, especially two of them,
namely:

1) As above, so below (i.e. being able to
observe to what extent the macrocosm is reflected in
the microcosm of one’s life and consciousness).

2) As within, so without (i.e. being able
to observe to what extent one’s life can change ac-
cording to one’s inner attitudes and ability to trans-
form them).

Religious studies expert Kocku Von Stuckrad
(2005) points out that the image of the human being
who can choose to emancipate him/herself through
seeking the Divine in him/herself without a mediator
is what characterizes both modern esotericism and
transpersonal psychology’s anthropological assump-
tions. Jung perhaps contributed by sacralizing ‘the
psyche and simultaneously psychologising the sa-
cred’, mirroring Neoplatonic teachings (Von Stuck-
rad, 2005, p.137). In a similar way, Assagioli’s psy-
chosynthesis (1993) clearly reflects and contains eso-
teric, theosophical teachings, promoting the Self as
the connection between the Soul and one’s personali-
ty.

Psychoenergetics, interestingly, appears to in-
corporate both transpersonal and esoteric elements, in
that, besides being based on transpersonal psychology
teachings, it seems to contain Hermetic (and Neopla-
tonic) principles. It also appears to be relevant to the
consciousness and emerging paradigm that the New
Generations are manifesting, as discussed in the Intro-
duction section. Interestingly, spiritual forms of edu-
cation have now become part of holistic education
models, or so claims John Miller (2007), Professor in
the Department of Curriculum, Teaching and Learn-
ing at the Ontario Institute for Studies in Education
(OISE). An inclusion of spirituality in the curriculum,
Miller argues, entails creating a stronger connection
with the cosmos and stimulating a seemingly lost
sense of wonder and awe in students (Miller, 2007).

Tobin Hart (2009), Professor of Psychology
specializing in transpersonal psychology and educa-
tion, likewise advocates a form of education that is as
much about inner knowing and personal transforma-
tion as it is about information acquisition; he actively
promotes educating for a developing Integral con-
sciousness, especially via the integration of wisdom in
education. It would appear that there is much overlap
between current holistic and transpersonal forms of

education and that both appear to address needs re-
flected by the characteristics found in the New Gener-
ations, as well as trends highlighted as desirable by
futures research, as discussed in the Introduction.

However, criticism of holistic education ad-
dresses the difficulty of implementing in mainstream
schools holistic values, which, some argue, appear
hardly relevant in today’s competitive world. Critics
also call into question the academic rigor of holistic
institutions, in that ethical values, personal or spiritual
development cannot be measured or tested, with the
consequent risk of holistic education being margina-
lized for lack of credibility and for potentially creating
collaborators, rather than future leaders. It is also ar-
gued that students graduating from holistic institutions
may find it hard to adjust to mainstream university
education or to find employment (Crawford & Grossi-
ter, 1993).

Psychology and its various forces, from beha-
vioral to transpersonal, have always, directly or indi-
rectly, influenced mainstream education (Roberts,
1975). Yet, despite the fact that transpersonal psy-
chology has been developed for decades, transperso-
nally-informed educational projects (from elementary
to graduate courses) have not found a specific place in
mainstream education so far. Hence, the relevant
question is: what is truly preventing transpersonal
educational models from reaching mainstream accep-
tance?

Professor of Psychology and researcher Paul
Cunningham (2007), among others, laments that, after
40 years of its inception, there seems to be a tendency
to marginalize transpersonal psychology. He argues
that because many transpersonal concepts tend to run
counter to what is considered ‘official’ or perhaps
‘acceptable’ in mainstream orthodox Western psy-
chology, it tends to attract fierce mainstream opposi-
tion for being ‘unscientific’ and too metaphysical, for
neglecting evil and the shadow side. On the other
hand, Cunningham also criticizes transpersonal psy-
chology’s fragmentation of paradigm, lack of a com-
prehensive textbook, which represents all areas of
research within the field, lack of cohesion and agree-
ment among practitioners in many areas, including
research methods, ‘acceptable’ research areas and the
education of its students (Cunningham, 2007). Having
said that, however, Cunningham observes that con-
ventional psychology appears to manifest a prejudiced
perception of humanity’s psycho-spiritual nature and
potential and that there still might be a (mainstream)
bias against addressing or taking seriously the full
potential and spiritual nature of human beings (op.
cit.).

The problem is that, limitations of transper-
sonal psychology notwithstanding, the currently held
worldview inevitably influences educational choices
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by policy makers and so does psychological research,
which, itself, seems to be influenced by the potential
limitations/biases of the prevalent paradigm — a vi-
cious cycle that is potentially dangerous and harmful,
especially to the New Generations.

Another confirmation of mainstream academ-
ic bias against spirituality is highlighted by scientist
and social critic Mark Koltko-Rivera (2006), who,
having researched self-transcendence, highlights the
fact that institutional psychology seems largely unwil-
ling to recognize the existence and need for inclusion
of transpersonal, spiritual dimensions in mainstream
psychological research. Koltko-Rivera has found that
the more complete version of Maslow’s popular hie-
rarchy of needs theory, which includes self-
transcendence as a motivational step beyond self-
actualization, has been almost completely left out of
psychology texts for over three decades. With very
few notable exceptions, emphasizes Koltko-Rivera,
such texts have been presenting an inaccurate, incom-
plete version of the theory, leaving out the transcen-
dent aspects. Yet, wider recognition of self-
transcendence as part of Maslow’s hierarchy of moti-
vational needs, Koltko-Rivera argues, could have
important consequences for theory and research, po-
tentially providing:

(a) a more comprehensive understanding of
worldviews regarding the meaning of life;

(b) broader understanding of the motivational
roots of altruism, social progress, and wis-
dom;

(c) a deeper understanding of religious vi-
olence;

(d) integration of the psychology of religion
and spirituality into the mainstream of psy-
chology and

(e) a more multiculturally integrated approach
to psychological theory (Koltko-Rivera,
2006, p.302).

It seems clear that ignoring the transcendent
aspect of the human psyche also limits information-
made available to policy makers, which, in turn, limits
their policies and decisions, as well as parents’ and
youth’s choices. Existing research in the field about
what motivates individuals, what motivates learning,
how the mind works, human potential, etc., does or
should inform educational practices, as Lucas &
Claxton (2010), cited above, also argue.

Recent research by educator and transpersonal
researcher Scott Buckler (2012) focused on analyzing
hermeneutically all information found on transperson-

al education and revealed that scant recent resources
can be found in this area; in fact, the main writings
appear to date back to the early 1970s and 1980s,
which confirms that there seems to be a gap or omis-
sion in investigating transpersonally-informed educa-
tional models. Psychosynthesis research in education
(or lack thereof) appears to align very closely with
Buckler’s findings, most of which were again inspired
by humanistic psychologists and early transpersonal
researchers and educators. The present investigation,
in conclusion, appears to confirm previous trends in
transpersonal education, which focuses on transforma-
tion, evolving consciousness that leads to agency,
self-reliance and self-actualization, and the cultivation
of human potential.

Psychosynthesis, particularly through the de-
veloping discipline of psychoenergetics, as revealed
by the present multiple case study investigation,
would seem to have contributions to make which:

a) are fully aligned with the early and the more
current visions pertaining to transpersonal, transfor-
mative education and

b) make a new contribution to education for the
New Generations’ needs, especially via the develop-
ing discipline of psychoenergetics.

Furthermore, as mentioned, the contributions
to mainstream education from the investigated psy-
chosynthesis-based educational projects appear to be
in line with the needs and trends highlighted as desir-
able by educational futures research as well, dis-
cussed in the Introduction section above.

Conclusions

The three psychosynthesis-based educational
projects under investigation appear to be in line with
past and current holistic and transpersonal education.
Interestingly, they also seem to be aligned with the
first study’s findings, in that the psychosynthetic
model potentially seems to meet Indigos’ educational
needs, which the interviewed educators in the first
study had identified. More to the point, new trends
revealed by investigating the three transpersonal edu-
cational projects in the present study seem to be rele-
vant to a changing world, in that they seem to address
the need to develop wisdom, creative thinking, self-
actualizing/transcending tendencies and sustainability
consciousness in future leaders, which recent research
in education and other fields seems to indicate as de-
sirable in the future.

Unlike other holistic models, the educational
projects investigated are based, and can count on psy-
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chosynthesis and transpersonal education, which have
been established and active in research and practice
for four decades. As discussed, psychosynthesis has
been internationally applied in education and, due to
successes reported, it has even earned grants and pub-
lic funds (Whitmore, 2008). Yet, it has not ‘crossed
the divide’ to mainstream education due to both the
shortcomings of transpersonal psychology and psy-
chosynthesis research and application gaps and to
academic biases against them, which might impede or
delay their full integration in mainstream channels.

The ongoing, general mainstream tendency to
ignore individuals’ spiritual dimension and to leave
out research on human potential (revealing what the
mind is capable of) based on cultural anthropology,
positive psychology, transpersonal psychology and
consciousness and even parapsychology research im-
plies that:

a) policy makers have less complete informa-
tion than is, in fact, available,

b) holistic forms of education are confined to
private, expensive schools and

c) parents’, educators’ and students’ choices are
consequently seriously limited.

Mainstream attempts to preserve the status
guo by not evolving education policies and schools
curricula seem to force a type of conformity that
might feed a dangerous tendency to misdiagnose or
drug the young, which inevitably contributes to alie-
nating parents and the New Generations from main-
stream education. At the same time, elitist attitudes
often found in psychosynthesis circles (Robertson,
1998) also need to be addressed, as does the fragmen-
tation found in the discipline of transpersonal psy-
chology (Cunningham, 2007).

I hope that my own exploratory investigation,
despite not offering any definitive answers, might
symbolize a first step in both raising awareness of the
various phenomena here investigated and in heeding
Indigos’ call for adults to listen and to provide guid-
ance to them (Carroll &Tober, 2009), ideally through
a form of ‘Education for Integral/Authentic Con-
sciousness’. An educational model for the develop-
ment of this theorized emerging consciousness would
necessarily explore more fully our unexplored human
potential, the desire for which many representatives of
the New Generations already seem to manifest.
Whether adolescents would still rebel and reject this
futuristic form of education or welcome it, remains at
this stage unknown.
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